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ABSTRACT

The Haaren High School Professional Services Center
(PSC) in New York City was designed as a necessary support system for
the reorganization of a large high school into a mini-school
structure designed to increase the personal quality of school for
each student without a ckange in the existing building or staff. PSC
was designed to enable teachers to develop curriculum, establish and
maintain a resource file, and utilize audio-visual resources in
vitalizing curriculum, as well as in teacher self-evaluation and
training. The objectives included improvement in student attendance,
achievement, participation in all school activities, and better
student-teacher relationships. The evaluation goals were chosen to
determine the extent to which the project was implemented and the
reactions of the personnel involved in the project. Interviews with
questionnaires were used with key personnel. Interviews with the
assistant principals at the school, all of whom had been subject area
supervisors revealed' that in the transition from their previous,
Wdirect supervisory role to one of administration and consultation
they were experiencing operational difficulties, tension, and
feelings of insecurity. Teachers had mixed reactions to the
helpfulness of the newly developed curricula i. meeting the needs of
students. It was recommended that the program be continued pending
the outcome of an evaluation which would incorporate the achievement
test results of those students whose teachers were active program
participants. (Ruthor/AM)
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Function No. 09-33607
School Year 197%-73

I. PROGRAM DESCRIPTION

The Professional Services Center (PSC) was conceived as a necussary
support system for the operation of the Haaren High Schnol Mini-Schools
whiéh antedated the PSC By about a year. The support which would be
needed in reorganizing a high school of this size without a change in
existing building or staff would be the creation of relevant curricula
for each mini-school, so that each student involved would feel that the
total time he spent reeeiving instruction would further his personal
goals. In some mini-schools this would require a change in the -vrelation-
ship between the vocational and academic components of the student's
educational experience. Student participation in the new e;olving
curriculum and in the day-to-day aspects of the school had to be in-
corporated in order to make the new program vital and the mini-schools -
optimally functional. In order to develop such a total program within ’
this reoréanization, the staff needed time. Therefore, the curriculum
development with 7ts accomwpanying teacher resource center evolved.

In the newly conccived organtzation, the patterns of supervision are
shifting in.that departmental chairmen have become the assistant principals
of the mini-schools and with the development of vocational and academic
curricula which relate on an individualized basis for each student, subject
area suéervisibn is being soméwhat replaced by a consultative relationship
between the teacher and the PSC.

As a handmaiden in increasing the vitality of instruction through °
its appeal to more than one séﬁsory modality, the video tape was to be
used because of its potential for the student who was not primarily

oriented to reading. Through his involvement in the prepar&tion of the
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" School Year 1972-73

devices through which he is taught, it was hoped to increase his
responsiveness in learning.

Vided tape was .also conceived of in the total plan as a device for
teacher traininéﬁéhfbdéﬁ plaﬁned self-evaluation. It is also efpected to
be used to familiarize the staff with the rescurce services”which actually
exist in the school.

II. .PROJECT OBJECTIVES .

The results.which are evenivally expected include an improvement in
student participation in all school activities, in student attendance, in
student achievement and throughout all this as a sustaining theme, a
marked improvement in student-teacher relationships, so that more positive
attitudes towsrds learning Qill‘result.

The video tape component is éxpected to develop student competence
in video. This competence will include>the use of a porto-pak, a rgcorder,

a sound mixer and an editing deck. Some students will be a?lﬁzwbeFéPS%WEEMMW
this program, to operate and use an 8 mm, camera. Tﬂis student coﬁhetence
will be utilized in further support and enrichment of curficulum units,
student activities and school-community relatigns.

IIi. EVALUATION OBJECTIVES -

Phase 1 of this project concern; itself with the reorganization and
retooling of a tofal staff in a large high school. The plan of the initial
evalaation dgsign was based on the assumption that results of the implewenta-
tion would be available in the form of impact on students,

Representagives of the Title IIJ Program Section of the Division of
Evaluation of the New York State Education Dept., vicited the project site
the week of April 2nd, 1973. They determined in a subsequent conference

with the evaluator on April 5th that the design which was developed in

December, 1972 would now have to be modified. The modifications would have
R
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e Ehﬁétion No. 69-33607
School Year 1923:12__f~,—-—-
to be based upon the fact that the goal of teacher'development could not

be readily reached, as this the first year of the project had been a time

of implementing process, In the implementation of process some of the
long-term goals of the program changed. The magnitude of this reorganization
is such that the impact on indiv?@ualngtudents or gfoups cannot readily

be seen as of this date, partly because there is a problem of identifying

which students have been =sffected and how much exposure each student has

had to the newly implemented plan.

Therefore, the evaluation goals are modified to the following:
1. To determine the extent to which the project has been implemented.
2. To assess the reactions of personnel involved in the project.

Method and Procedures:v On-gite visits were made by the project

evaluator and interviews Jére conducted with all the assistant
principals, including those appointed and those serving ia an
acting capacity. Interviews were conductéd with many of the teachers
who were said by the project director (who was himself an assistant
principal) to be both positively and negatively involved. A
questionnaire was designed on the basis of the teacher interviews
and sent to every teacher reported by school personnel to have had
involQement with the PSC in one way or another. Intgzg}ews were
held with gelected students who had been actively inv;i;éd with
the PSC program, The principal of the school was interviewed.
IV; FINDINGS

Observed Implementation of the Project: The fall and spring com-

ponents were housed chiefly in one section of a floor at Haaren
High School which was conveniently located for teacher browsing
since it neighbored the faculty cafeteria., On several visits of

the evaluator, teachers were seen to be bdéily engaged in

Qo ' o
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4= Function Né., 09;33607
School Year 1972-73
curriculum writing around a table in a conference room, Certain
periods of the day were programmed for those who wrote‘curriculum
and for those periods ;hey were relieved of ordinary teaching duties,
~ An offico was-provided for each of the co-directors (in the fall term
two assistant principals served together in this role) and a :
secretary was provided for them. Another room was used as a resource
center and teachers fréquentiy were seen there looking ﬁp charts,
maps, books and other resource materials. Still another office and
a huge, barn-like green rbqg hoqsgd"u§io-visua1v?qyipment, in-
cluding video tape., However, ié’ﬁust b2 noted here that the video
tape'equipment did not_arrive until long after th2 program had begun,
Still another office was p*ovngd: for the educational technologist
of Haaren High Qchool's Open'Cbannel'Video Project., It was easy for
the evaluator éo hold a conference with project personnel at any
- time using one of these rooms. | | "

Six full teaching positions were reimbursed with Title III
funding throughout academic 1972 to 1973. These positions were used
to hire substitute teachers; most of whom were familiar with the
Haaren Program, who replaced a number of Eeaﬁhers who coqld then be
released for curriculum development and the video tape teacher
training program. During the fall ferm 12 teachers who were thus
released gave part-time gervices to curriculum writing and in the
spring term this group numbcred 13. These released teachers, be-
sides writing curriculum,field fested it and also contacted other

teachers who shared in the field testing, although they did not

have any released time.

kY
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Four persons were released during the fall term and s8ix during
the spring term, utilizing two of the funded positions, for the purpose
of participating in the video tape teacher'self-evaluation program,
otherwise known as the teacher trainer program.

One schoollsecrecary was provided for by Title IXI funding
both terms.

During the spring term a position for.an ;ﬁdio-visual aide was
provided for by Title IXII funding,

The Board of Education established a contract for the provision
of an audio-visual educational technologist who was chererboch terms,
During the spring term his services werc suppleménced under the same
contract by a video i;scruccor. The Board\q\‘Education was reimbursed
for this contract with open channel by the New York State Educacion
Department Title III funding.

Two full assistant principal positions used in the administration
of the PSC were provided co@plecely by the Board of Education, All-sthe
personnel involved in the funded and non-funded positions were observed,
contacted and/or interviewed at least once during the year by the
evaluator and appeared on the basis of these contacts to be functioning
as the funding allowed.

The implementation of the video tape component was observed on
several occasions and discussed on interview with the educational_
technologist, |

| On one cccasion the evaluator og;erved the video taping of a
conference given by the principal of the school, on a current piece
of journalism which involved the Haarén Program. »The same students

who were involved in the interview of the principal and the video

taping participated in interviews with public figures away from the

~
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school. The video tape which resulted was shared with other students
and faculty at a later date.

On another occasion the evaluator obterved a party sponsci:d hy
bpen Channel to give recognition fcr atudent achievement in the vidwo
tape medium.

Interviews with the educational technologist revealed that a number
of teachers had learned how to use the video equipment and begun to
think of creative ways of using it in their teaching. He cited some
examples:

1. A unit on the mayoralty.election was developed by an English
teacher and a social studies teacher, who worked cooperatively
to develop skills in written and spoken English and impart
knowledge of the mechanics of a mayoraliy election.

2. A science teacher used the video unit to develop tapes at the
Museum of Natural History when she took the class to the museum.
She taught further lessons with the tapes as illustration and
other teachers in the same subjec; area found her tapes useful
as well.

3. An English teacher used the developmént of Tf commercials to
get his students motivated to think about how these commercials
are formulated and what they are intended to communicate.
English was learned when the stud;nts wrote their own>§oﬁmercials,

read the script and did a great deal of spoofing in the process.

Interviews with Assistant Principals: The comments of three assistant

principals, two of them regularly appointed, appear to question the
need for curriculum development as such. One who felt that the
curriculum developed in his mini-school was good but thought that the

teacher who did it would have done it even if there had been no PSC

-
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and that therefore the Center in and of itself had littlebor nothing
to contribute. He further commented that there are already curricula
developed and that curriculum adaptations in his mini-school are usually
made by each teacher as need dictates. Another said that in his mini-
school there were pre-established courses which had been recently

developed for "manpower'' and that therefore additional major curriculum

. writing should not be needed at this time. In addition, the comment

was made that the Professional Services Center is really not able to
produce curriculum in all areas:
The question of one assistant principal was "why do we have to

invent the wheel every few months."

All four of the regularly appointad assistant principals and two of
the four acting assistani principals spoke of the dilemna theyufaced as
supervigors, |

The feeling was that there was "value” in the PSC '"if it were not
so isolated" and "if".a teacher could be assigned to maintain communi-
cation between each mini-school and the Center,

One assistant principal‘saw the relationship ?f‘the PSC as "adminis-
tration without clearly defined roles" and séoke of the need for
mechanics of working out the lines of responsibility and the development
of new guidelines and behavior patterns.

That the regularly appointed assistant principals felt their
éuthority was being threatened as such came out in comments such as:

The lines of authority are blurred.

There is chaos rather than a delegation of duties and responsibilities.

The essistant principals do not like the situation,

There i8 a never never land where no one is responsible to anyone.

Teachers have no respect for the acting chairmen who are not chosen

by the merit system.

TF£ T am oiven s ioh. T like to take the responsibility, 1 1
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Others mentioned problems of communication and the plight of the
teacher who was thought'by some assistant principals to be confused as
to the role played by the supervisor and the PSC. It was mentioned that
the teachers should talk to the assistant principals as well as to the
PSC in order to have a closer liaison. Teacher confusion is reported as
to whether one 18"to go to the PSC or the assistant principal.' There
was much feeling that teachers working in curriculum should work directl&
with the assistant principal. One interviewee stated that aomé teachers
are less structured than others and like a curriculum prepared for them
"ready made". Others are more structured and have their own. (curriculum).
Some criticism was leveled directly at the structure and functions
qf the PSC. One assistant principal mentionea that what had been seen by
him as a previously adequately utilized and maintained resource center for
teachers which contained files of pictures, films and mapsxin a subject
area had been sent to the PSC resource center. Some teachers apparently
missed having it in itg former location.
A comment was made that the real problem is that teachers do not know
what 18 basic in classroom procedures and hopefully search for other things

to do, that is (PSC).

Three of the four acting assistant principals and two of the regularly
appointed assistant principals had comments on operational procedures.
One pointed out that special educacion, for example (CRMD) has its own
curriculum.

Another complained that teachers were assigned to write curriculum
for a mini-school to which the teacher was not assigned.

One teacher wrote & curriculum for a mini-school in which he was
teaching but in the spring term when teachers were reshuffled he was in '~
another mini-school. 1In another iﬁstance the person who developed the

curriculum in the fall was no longer in the school in the spring term.
<
i
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"One curricula for a particular shop program in another mini-school
involved equipment which did not come in time. -
Ancther reason pﬁfgrgd-to eiplain why curriculum which was produced

in the-fall was not used in thé spring w;s the possible rivalry which
arises between the teé;her who produces materials and the teacher(s) u?ing
materials. Further there appears to be a lack of adequate field testing
of materials produced,

A suggeition was made that only éxperienced teachers should be aaked.
to provide curriculum which the gobistant principals can then revise. |

A favorable comment was made that the curriculum in one particular
mini-school was highly successful because the teacher who developed it
was chosen by éhe aséistant principal in terms of the teacher's skill

in the area. The assistant principal further commented, "it (curriculum)

is only as good as the person assigned to develop it."

Three regularly appointed and three acting assistant principalp com-
plained of difficulties in the program for which they could find no remedy
during the current academic year.

One of them 'spoke ruefully of the past when "one could have a career
at Haaren, but now one is caught up in meetings and paper work which do
not increase the personalized quality of the school." Another saw the
PSC in the role of creating positions; "more and more work and intrusions."
One said no curriculum had béen written for his school in the fall and that
it was too early to tell what would happen with the efforts in the spring
term. One said that his mini-school did not get "much benefit from PSC"
and another stated that there was no 'direct way it had been helpful"
while still another thought the curriculum had not been used and saw.the
enterprise as a waste of time. Another felt that his mini-school "should
have had more help from the effort put into the PSC by the teachers

assigned to produce curriculum."

i3
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Ons commented that the teacher should not be taken out of fhe class-
room: "it is a disservice."

| Two comments were made as to the lack of experience on the part of
the teachers assigned to PSC. One said that the inexperienced teachers
‘need classroom management and should not be used for an experiment. The
‘other thought the curriculum writing was a confusing task for the in-
experienced teacher and that those who had been underprogrammed in order

—

to work at the PSC should have been the more experienced.

Three assistant principals, two of them in an a;ting capacity,
commented on the interrelationships of the PSC, the assistant principals,
and the mini-schools. Comments were ;s follows:

1. There is a neced for a stronger connection between the life of

the school and the PSC,

2. The PSC goes its own merry way. It is not receptive to or

aware of the needs of the particular mini-school.

3. 'The PSC is a closed corporation and is not receptive of

suggestions from assistant principals,

4, There is an amount of overlap betwéeﬁ the old and the ﬁew curriculum.

The assistant principal who commented on the amount of overlap cited
the fact thét two separate curricula had to be developed without crossing
the lines between two which were somewhat similar and that had he been

consulted, the overlap might have been prevented.

Four assistant principals, (one of them in an acting capacity) made
comments which suggested tension and insecurity in' the assistant principal
role. At the time of these interviews there were four regularly appointed

assistant principals and four acting assistant principals.,

Q 1Li
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Much of what these persons said is related more directly to the role
of the school on a mini-school basis than'it:is to the role of the PSC

-

as such but the author of each comment related his feelings of dissatis-

. faction as well tc the PSC. One summarized it by saying that ''subject

departmcnts.as such had not been reélaced and that therefore the assistant-
principal's morale was inolved."‘ He explained this by saying that "one's
feelings of compefency are invglved in that formerly the work performed
had been in the chosen field.'" Another cited that there is tension be-

tween acting and licensed assistant principals and stated that the lower

pay and the need to please those in authority contributed to the in-

~security of the acting personnel. Another commented that "licensing had

become of no.significance,” The more direct threat posed by the PSC was

expressed by one who said its job "could be done well on a departmental-

and subject area basis." A similar comment was made by still another

assistant principal who saw in the PSC an attempt to take over the job

of the subject matter assistant principal's. One assistant principal

stated flatly that the PSC is '"viewed by many .8 trying to run t#e school."
It would appear that more of the regularly appointed assistant e

principals feel threatened by the changes than the acting ones for whom

these changes, whether they be due to the mini-school reorganization

and/or the establishment of thé PEC and representéd a chance to act in

a supervisory position.

Two assistant principals, one of them regular and one of them acting,
commented on faults they experienced in the curriculum itself. One com-
plained that the curriculum was supposed to have been related to spring

term shop but was not. The other complained of the amount of overlap

with the old curriculum and stressed that the level of language and

15
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reading used in the new curriculum was too difficult for the students.
Teachers from his mini-school were assigned to develop and implement
curriculum which was tried but because of its difficulty was not capable

of implementation.

Three assistant principals, two of‘them regularly appointed, cited
positive aspects to the program., One appreciated the fact that "someone
was given time to write curriculum and time to plan materials, especially
video tape materials.' He further stated that the curriculum which was
written was good and that it "gave a focus around which you can stimulate
interest in subjects."

Another assistant principal (in an acting capécity) stated that the
PSC Qas_very helpful but pointed outh;hat the teacher assigned to develop
curriculum for his mini-school spent many hours with him '"to check out
what he was doing -- and we now have useable curriculum because of the
assistant principal's input," He furiher poinfed out that botn he and
the teacher worked on their '"own time.,"

The third assistant principal coumented positively on tﬂe development
of a career guidance curriculum in his mini-school in the spring, 1973
school term. He thought that 'important new directions' had been taken
“and that there was ''consciousness raising fof students who had not
tﬁought of themselves as potential workers."” He also thought "z good
piece of work' had been done in # sequential. program in language develop-
ment. He stated that it "helped organize and focus on aids in lesson
planning and also aided the professional growth of the teacher who developed

the curriculum."
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Two regularly appointed and two acting assistamt principals commented
on the video tape unit's involvement with their mini-schéols.

The video tape unit was used as an aid in teacher self-evaluation and
also as a curriculum aid.

Four assistant principals commented on the teacher self-evaluation
aspects of the video tape unit and saw the methodology as a major problem.
This program which was known as "Guided Self-Anaiysid" was criticized for
lack of structure. To be more useful it was feit that the teacher should
have a guide which is worked out with their own assistant principal as
to what the teacher should be lobking for in watching his own tapes. One
suggested that there be sessions prior to the opening of the school term
for the development of taacher guidance and teacher reaéiness for a video
tape self-evaluation. Two assistant principals commented on teacher
reticence explaining that because the teacher fears it might be used
against him or her, the tape may be erased. On the other hand this same
assistant principal thought 'everyone should go thr6ugﬂ-it."‘ One
assistant principal simply commented ''the video does not help: so sad."

The equipment for the video tape, according to one assistant principal
was not delivered until after Thanksgiving, thus making it difficult to
develop programs sufficiently early in the fall term for there to be
effectiveness,

Two. assistant principals felt that during the current academic year
the video tape unit had functioned with too much autonomy and was not
responding to the néeds of the school, primarily because Ehe person who
was responsible for its operatign was not on the school payroll, was in
fact paid by Open Channel and did not carry line responsibility to an

assistant principal.
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Tﬁree assistant principals, two of whom were in an acting capacity,
made direct suggestions for improving the program; the suggestiong Qade
were:

+ 1. Professional Services Center be more responsive to immediate
needs and develop shorter mor; useful curriculum. ;.

2. that a subject area specialist should be the one Q;; supervises

curriculum writing;

3. that teachers be found who are willing to teach the curriculum

that is written;

4, that more t%me and effort should be devoted to mutual feedback

between teacher and curriculum developer.

5. and that in support of 4, there should be more after-school

conference time to provide for this.

Teacher Questionnaire: Forty-eight teachers were actively involved in

PSC activities in 1972-73, During the fall term the participation of
three of these teachers was limited to video taping other teachers. 1In
the spring term four additional teachers were involved only in video
taping other teachers. Two additional teachers who in the fall had been
involved in developing and testing curriculum, limited their activity
in the spring term to video taping other teachers. Forty-one teachers
were involved in developing curriculum and/or field testing curriculum
and/or participating in the video tape teacher self-e#aluation program,
Of the 48 teachers, 21 returned questionnaires; 19 on the first mailing
and two on the second mailing,

Twelve of the 48 program par;icipants worked in the College Bound
Mini-School and 36 worked in all the other mini-schools combined. Nine
of the 12 College Bound or 3/4 of College Bound teachers responded and

12 of the 36 or 1/3 of the other teachers responded. The questionnaire

Jouo s
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and the distribution of answers with the categories ''Strongly Agree,"
“Agree," ''Disagree," "Strongly Disagree," and '"No Reqﬂonse," appears in
Appendix A.

e To -the questions on the ease with which the curriculum package

-

could be folldWed with Haaren students, its helpfulness as a supplement,
its completeness in meeting the needs of students without many modifica-
tions and its degree of suitability for Haaren studenteg, there is a

mixed response. Although more teachers tend to 'Agree' with these state-
ments than ''Disagree,' the category of '"No Response" is large. Therefore,
no clear-cut éattern emerges.

Only two teachers agreed that the PSC curriculum package had improved
attendance in their classes, while six disagreed with that and there were
13 who did not respond. Three "agreed" that attendance ig better in their
classes if they don't use the PSC curriculum while five disagreed and for
13 teachers there was no response, There was overwhelming agreement that
teachers who develop 8syllabi under the auspices of PSC should have special
training, specifically in curriculum development, There was mixed feeling
a8 to whether teachers should be freed from their other assignments on a
faull-time basis for curriculum writing with seven agreeing, seven
disagreeing and seven giving no response. There was overwhelming agfee-
ment that teachers who develop curriculum should be selected on the basis
of their éompetence in the area in which they teach; only one teacher
disagreed with these and only three did not respond. However, 11 teggggrg.
agreed that those who develop curriculum should be selected from among the
volunteers ard only four agreed that teachers who develop curriculum
should be picked on the basis of availability without regard to special
qualification so that there is a democratic rotation and there is input
to syllabi from a variety of teachers. Fourteen disagreed with this

concept and three did not respond.,

‘ : RS
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More teachers thought that the selection of curriculum developers
from among their ranks was made on the basis of-availability than thought
selection was based upon competence,

Teacher awaren;ss of the availability of developed curriculum would
be necessary for the curriculum to be used. Thus all the teachers who
participated in any way in the program sponsored by the PSC were
questioned as to their awareness of curriculum availabiiity in each of
the 20 developed curriculum areas., The responses may not adequately
reflect curriculum us%ge because a teacher might be aware of the
development of a é;;éiculum and/or other areas and this awareness does
not mean he uses it. Of all the curricula developed, the College Bound
writing skills was the best known to all teachers 16 responded that
they knew of its availability and only nine teachers on the College Bound
staff had responded to the questionnaire. College Bound sequential reading
was also well known, Careers Sci;nce, Careers Math, Careers Mini-School
Exploration and Careers English, as well as the ESL English could be
categorized as well known. Aviation Related Science, Audio-Visual Shop,
Aviation Related Tech and Careers Social Studies were also comparatively
welllknown curricula,

Eigbt teachers agreed that there had been feedback to curriculum
developers from thé teachere using the curriculum in the fall semester;
five disagreed,eight did not réspond. When asked in what areas they knew
feedback had occured, there were 14 replies: four were aware of feedback
iﬁ'the College Bound English Program, and four were aware of feedback in
the Careers Mini-School, One was aware of feedba;k in Aviation Related
Tech. Three of the respbﬁd;nts said there had been no feedback of which

they were aware and one peasively commented "not yet",

LA
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While the teachers agreed on the whole that space is proviéed for
curriculum users to confer with each other and with the developers of
curriculum there seemed to be a lack of regularized time for feedback,
although a majority of the respondents indicated that it would be possible
to arrange school session time. -

' While ten of the respondents indicated that they had used the curriculum
and recommended modifications, only four thought these recoﬁmendations were
regarded seriously ﬁnd only two opined that their K recommended curriculum\
modification is now being tried out by someone else.

Nine of the respondents agreed that the syllabi developed in their
subject areas were practicable, suitable and of interest value to high
school students, while five disagreed with this and ;even did not respond
at all.
| The correlation of syllabi with shop courses which appearigs of the
spring, 1973, there have been an area where much still needs to be done.

Very few teachers responded at all o the questions on the use of
PERT.

Only six teachers agreed that the PSC gave them a chance to be heard
by the school administration while 11 disagreed and four did not respond
at all.

While five saw the value of PSC in easing the adjustment between
teachers and students, eight disagreed and eight did not reply at all.'

Only two agreed that PSC has had a positive effect on faculty turnovér,
while 11 disagreed that the turnover is lessened. However, only two agreed
that PSC is related to an increase for faculty turnover and nine disagreed.
An overwhelming majority of 18 teachers agreed that a PSC is needed at

Haaren High School, none disagreed and only three did not respond to this
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item. Seventeen teachers agreed that a new and evolving curriculum is

needed at the schooi, one disagreed and only three did not respond.

Eleven teachers favbred.;he use of group process in the development

of curriculum, as opposed to development by individuals vworking independently.

Teacheré were questioned ahout the need for modification in basic
subject areas, 80 as to enhance the future employability of.students. An
overwhelming majority felt that there is still a need for the development
of curricula which will yotivate the non-College Bound students to mastery
in basic subjects. Only two teachers disagreed with the statement th#t
Haaren students ''give up".because they have trouble reading textbooks.

No teachers disagreed with the need for syllabi in remediation which

useg parallel but glternate material. Twelve teachers agreedlthat prdgrams
which use selected students fo tutor cthers who need remediation are
effective with boys like these who attend Haaren; four disagreed with this
concept, and five did not'rgply at all.

Only ten teachers agreed that the decision to use PSC developed
curriculum had been completely voluntary, while seven disagreed and four
did not respond. Ten teachers agreed that théy use it and would like an
opportunity to discuss it with its developer, 14 who use it would like a
chance to discuss it with other teachers who use it and 11 teachers would
like conferences among themselves with the curriculum developers.

There was no disagreement with the willingness to use PSC curriculum

. 1f opportunity were provided to discuss it fully with its developers and

16 teachers agreed that at least five periods a term would be allotted for
PSC curriculum discussion. Thirteen teachers agreed on the value inherent

in the development of a correlated curriculum in social studies and English.

Do
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Fifteen teachers agreed that they wanted to "tell someone" that the
curriculum was "too hard," '"too easy" for students or in some other way
did not meet their needs. Only two teachers disagreed with this concept
and only four did not reply. Twelve teachers did not respond to a
‘question involving the form of PSC curriculum; six agreed that while the
fo.. of PSC curriculum is good, useability would depend upon the content
being different. There were many write ins on'the value of PSC curriculum
"if":

There were enough supportive materials

The work plan was not too difficult for the students

The curriculum developers would work more closely with teachers

There would be workbook with practice problems

There would be material of a task completion nature to reinforce

learning objectives

There were focus on student deficiencies in basic schools

The teacher could spend more time with the developer of curriculum

There was more attention paid to the interest and motivation

of the studeﬁtl )

It were constructed by teams of successful teachers

An English teacher in the College Bound Mini-School commented,

"an experiencel person in curriculum development who can take into account
the ideas and suggestions of other teachers in their field should be used
and once the curriculum is developed it should be used."

The final section of the teacher questionnaire dealt with the use of
video-tape as an adjunct in guided teacher self analysis.

The responses were divided to distingush among those who had been
non-participants, those who had been video-taped in their classrooms and
those who did the video-taping of others.

The 12 teachers who had been video-taped in their classrooms were in
agreement that seeing a lesson on video-tape enables the teacher to see
things about students which can escape notice when one is actively in-

volved in giving a lesson. Such student behavior might be writing with

the left hand but holding his book as though he uses his right, as did the
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one respondent who had done the video-taping of others.
Only five of the 12 agreed that the more experience you have with
. video-tape of your lessons, the more it can aid Qou.

There was agreement among ten of the 12 and the teacher who did the
video-taping of others that the technical skill of the video-tape operator
in- selecting where to pl#y the camera ac different parts of a leszcn can
make or break the usefulness of the medium f@r the teacher. fdr eiéﬁplg:
The camera should not play at random but should focus on teacher-pré- |
sentation and then immediately on pupil gestural and oral response,

The same agreement was expressed on the importance of the angle shots
in that a great variety is necessary of left, right angles and close-up
shots., Similar agreement was seén in that there can be an emphasis on
favorable or.unfavorable aspects of the class reaction to the lesson,

Eleven of the 12 and the respondent who did the video taping agreed
that the sound quality can enhancelor impede the usgfulness of the video
tape in teacher self-evaluation.

Cnly four of those who were video taped and the respondent who did
the video taping,'agreed that it is not possible to videc tape an ordinary
classroom lesson, in that one must plan and desizn thé legson with the
technician in terms of the camera, just as a script writer plans for the
medium, Seven of the 12 disagreed with this,

Ten of the 12 who were video taped and the respondent who did the
video taping, agreed that with sufficient experience, knowledge of lesson
planning in terms of the vidéo camera will become a second nature skill
and along with the respondent who did the video taping, seven agreed that

if such lesson planning became a-skill, with experience the device would

be & help to the teacher in reaching students more meaningfuliy.
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Seven of,thosg video taped #greed that the medium is not as helpful in
improving ®lassroom skills as would be the more traditional classroom
observation by a supervisor; Two, aé'well as the respondent who did the
video taping, di;aéreed with this and three teachers did not respond at
all. One wonders if theyfﬁave conflidgual feelings in this regard. Nine
of those video taped feft the process changed student behavior but the
respondent who did the video taping disagreed, although this respondent
did agree that the medium changes the teacher more and was joined by
eight of the 12 in this agreeﬁent. Only four of those video taped'énd. -
the respoudsn’ who did the video taping agresa the first time one'svlesson
is video taped can be ver§ upsetting, while séven of those video taped
disagreed with this statement., Eleven of those video taped and the
- respondent who did the video taping agreed however that the self-
conrciousness of the teacher diminishes with exposure. Seven of those
taped agreed with the statement that "one always worries about the image
one is projecting which the camera picks up" and so did the respondent
who did the video taping, while four of those taped disagreed with this,

Interview with the Principal of the School: In addition to reviewing the

historical basis for the establishment of the PSC and its expected outcomes
in the areas of personalized curriculum development, vitalization and
personalization of instruction for the student through the use of video

tape and the retraining of teachers to operate under a different structure.
In enabling teachers to adjust to a reorganization of such éagnitude, the
principal stressed that video tape would be additionally used to familiarize
the staff with the support s:rvices which actually exist in the school,

such as the availability of personnel loanad by business who are in fact

resource people useful in establishing contacts between the students and

D
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the business community. Video tape is also expectéd to be used in
non-planned teacher self-evaluation. In discussing staff reactions to the
PSC, the principal pointed out that an effort had been made in the spring
term of 1971-72 to select teachers for curriculum development on the basis
of a general evaluation of the teacher’s ability in the specific curriculum
area, Further, each assistant principal had listed the area in which
curriculum developﬁent was néeded by his mini-s;hool. However, the funding
for the project came very late in the fall term and prior to the funding
all teaching programs had been established. Therefore, it became a matter
of selecting tﬁose who had the time to be.assigned rather than those who
would be recommended. Thus, some so assigned were indeed inexperienced,
The principal expects that the patterns of cooperation between the PSC
and the assistant principals will improve in the ﬁear future because at
the pfesent time the tzacher who develops curriculum is expected to check
with the staff of the mini-school, the assistant principal involved in the
mini-ochool, as well ag with the subject area assistant principal, It i3
also now incumbent upon the teacher using curriculum and those developing
it to schedule feedback sessions at least once a month in their weekly
40 minute free period. To further enhance the availabiiity of the
curriculum developed in PSC, there will be rexographed copies of it

available to all.

Interviews with Selected Students: The students selected &8 interviewees
by the PSC progrﬁm director were those who had been involved in the summer
1972 component of the Title III project which took the form of an Institute
at Columbia University. The students spoke with enthusissm of the ex-
periences they shared with their teachers and felt they understood teachers

better and had increased feelings of mutual acceptance,
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(o



"2 Function No. 09-33607
School Year 1972-73
SUMMARY

The haaren High School Profesrional Services Center (PSC) was con-
ceived as a necessary support system in the reorganization of a lgrge
high school into & mini-school structure designed to increase the personal
ﬁuality of school for each studeht without a change in existing building
or staff, |

To develop curricula with personal relevance for each student, to
learn to incorporate video-tape as a needed, vitalizing instructional
device for the student vho is not primarily oriented to reading and to
learn to use video-tape &s a p%gnned teacher self-evaluation device, the
staff needed time. The PSC was conceived to enable teachers to develop
curriculum, establish and maintain a resource file, and utilize audio-
visual resources in vitélizing curriculum, as well as in teacher self-
evaluation and training.

The objectives include eventusl improvement in student attendance,
achievement, participation in all gchool activities and in student-
teacher relationships 30 that more positive attitudes towards learning
will result, Student cqmpetendé in the use of video-tape will be developed
to support and enrich curricuium units, student activities and school-
comnunity relations,

The evaluation goalg are to determine the extent to which the project
has been implemented and the reactionz of the peracnnel involved in the
proiect. To reach them, interviews with key personnel and questionnaires
were used,

Project funds provided six full teaching positions which permitted
the part-time release of 25 teachers for PSC service. A school secretary,
an educational technologist and an audio-visual aide and video instructor

completed the funded PSC staff.

27
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On-site visits established that the program was implementgd. .

Interviews with the assistant principals at the school, all of whom
had been subject area supervisors, revealed that in the transition from
their previous, direct supervisory role to one of administration and
consultation they were experiencing operational difficulties, tension
and feelings of insecurity. The interrelationship of the PSC, the mini-
schools and the assistant principals was of particular concern, They
questioﬂed the need for and,value‘of the PSC, the newly evolving-
curriculum and complained tha: lines of authority were blurred, causing
teachars to be confused. They stated that the subject area resource
materials which they sent PSC were not easily available to teachers and
that much newly developed curriculum waz not put to use. In some
instances teacher assigmnment patterns prevented this and in others the
new curriculum was too difficult for the students, Positive aspects
were also cited: namely the provision of time for curriculum writing,
the professional growth of the teachers involved and the usefulness
of video-tape in lesson planning and teacher evaluation, in spite of a
need for greater planning aﬁd coordination of the video tape component
with the needs of the school as seen by its assistant principals.
Greater provision for feedback between teacher and curriculum developer

was seen as a need,

Twenty one of 48 teachers named by the project coordinitor as
actively involved with PSC returned questionnaires which were sent them
by the evaluator, There was mixed reaction to the helpfulness of the
newly developed curriculg in meeting the neads of students, Teachers
tended to agree thac teachers who develep curriculum should have special
training and competence in this area, and should be volunteers. Teacher

awareness of the availability of newly developed curricula varied with

b -
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College Bound English being the best known. Curricula develbped for the
Careers, Esi and Aviation mini-schools were also comparatively well known.
Teachers would like regularly scheduled time for conferences with
curriculum developers. An overwhelming majority see the need of a PSC
at Haaren High School and of a new and evolving curriculum which would
motivate non College-Bound students to martery in Basic Subjects,
Thirteen of the teachers vesponding had participated in the video
tape self-evaluation program, They agreed that the method'gnabled
teachers to observe students better, that the technical skill of the
video-tape operator as well as the socund quality could enhance the
value of the technique, Although teachers agreed that the method was
helpful, a majority opted for the more traditional classroom observation
by a supervisor. There was agreement that teacher self-consciousness
diminishes with exposure; however, there was also agreement that '"one

always worries about the image one is projecting which the camera picks

up.

In an interview in the late spring of 1973 the principal of the
school indicated awareness of the operational problems of the PSC in its
relationships to the mini-schools. Improvements in operation had been
initiated, particularly in the areas of selection of PSC participants,
communication between the mini-scliools and PSC, scheduling of "feedback"
conferences and availability of curricula provided by PSC;
RECOMMENDAT IONS

It is recommended that the program be continued perding the outcome
of an evaluation which incorporates the achievement teat results of those
students whose teachers are active PSC participants., This phase of.
evaluation was held in abeyance in 1972-73 as the program had concentrated
its efforts in the development of curricula and resources which would

enable faculty to teach more effectively.

ERIC | 29
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Evaluation of Professional Development Center
Haaren Kigh School
Titlei11L, ISEA Project.{SED 1118

PSC Participant Opiaionaire

I participated: Summer, 1972 , Fall, 1972 , Spring, 1972

My role(s) in the program:

summer workshops (Coliumbia) My mini-school is:

field testing PSC curriculum

curriculum workshops PR == .
—____video taping other teachers My major subject area I:

- v veonen

video-taped classroom teaching (my own) —-em.-ua

SD = Strongly Disagree, D = Disagree, A = Agree, SA = Strongly Agree

Circle one: TS TTTTT ottt TrmmE e

SD D A SA 1. ‘The PSC curriculum package in my subject area is easy
to follow with my students,

SD D A SA 2. The PSC curriculum package in my subject area is a
helpful supplement to the curriculum I have developed
for my studencs.,

Sh D A SA 3. The PSC curriculum package in my subject area is a
: ' complete package, which with a few modifications of
mine meets the needs of my students.

Ssb D A SA 4. The PSC curriculum package in my subject area is more
suitable for students at Haaren than curriculum
packages I. have -previously seen.

SD D A SA 5. The PSC curriculum package has improved attendance in
my classes,

Sb D A SA 6. Attendance in my classes is better if I do not use any
of the PSC curriculum.

SD D A 8sA 7. To develop syllabi such as was done under the auspices
of the PSC, teachers should have special training
specifically in curriculum development.

Sb D A sA 8. Under‘the PSC curriculum package, teachers should be
freed from their other assignments on a full-time
basis.
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Circle one: SD = Strongly Disagree; D = Disagree, A = Agree, SA = Strongly Agree

SD D A , SA 9. Under the PSC curriculum package, a place should be
provided which is completely away from the school
ouilding itself.

SD D A SA 10. Teachers who develop curriculum should be selected on

the basis of their competence in the area in which they
teach. '

SD D A SA 1l. Teachers who develop curriculum should be selected from
among those who volunteer.

SD D A SA 12. Teachers who develop curriculum should be picked on the
basis of availability without regard to special qualifica-
tion so that there is democratic rotation and th-re is
input to syllabi from a variety of teachers.

13. To the best of my knowledge, teachers who developed
curriculum for the Haaren PSC curriculum package
were largely selected:

S§D D A SA a. because of their subject area competence
SD D A 8SA b. because they were available
sD D A SA c. because they volunteered

d. other

Comment:
l4. I am aware that the PSC curriculum materials are

available for teacher uce in
SD D A SA a. College Bound writing skills _
SD D A SA b. Careers Mini-School 'Exploration' of Six Career Areas"
sD D A SA c. Careers Science
SD D A SA d. Careers Math
sD D A SA e. Aviation Related Science
SD D A SA f. Audio-visual shop
SD D A SA g. College Bound Sequential Reading
Sb D A SA h. Basic Automotive
sb D A SA i. ESL English
SD D A SA j. Careers English
SD D A SA k. ™MO - COOP English -
SD D A SA 1. Senior Science
SsD° D A SA- ‘'m. ESL Career Guidance Program
SD D A SA n. MO - COOP Related Tech
sD D A SA o. Shaft Social Studies
-.SD D A SA p. Aviation Related Tech
SD D A SA . Careers Social Studies
sD D A SA r. Automotive Social Studies
SD D A SA 8. Senior English’
SD D A SA t. Senior Social Studies




Citrcle one: SD = Strongly Disagree, D = Disagree, A = Agree, SA = Strongly Agree

SD

SD

SD

SD
SD

SD

SD

gD
SD

sD .

SD

SD
SD

Sh

D

oo

A

> >

SA

SA

SA

SA
SA

SA
SA

SA
SA
SA

SA

SA
SA

SA

15.

16.

17.

18,

19.

20,

21,

22,

23,

24,

There has been feedback to curriculum developers from
teachers who used the curriculum in the fall semester,
1972-73. Please indicate the subject areas in which
you know feedback has occurred. '

School session time can be arranged for feedback from
teachers to curriciilum developers.

There is a regularized provision for feedback from
teachers to curriculum developers.

The time provided for this feedback is adequate for
curriculum users to

a. confer with each other
b. confer with curriculum developers

Space is provided for curriculum users-to confer

a. with each other
b. with curriculum developers

The curriculim which has been developed has been used
by me

a. and I have reccummended some modifications

b. these recommendations Were regarded seriously

¢. the curriculum incorporating modifications is now
being tried out by someone else.

The syllabi which have been developed in my subject
area(s) are practicable and suizable for the interests of
High School students in that they do not comsist of
material which is redundant of junior high school.

There is an attempt made to correlate the syllabi which
PSC is developing with shop courses.

There is sufficiént correlation of the PSC syllabi with
relevant shop courses.

Familiarity with PERT has been of help to me in dig-
charging my daily duties,
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Circle one: SD = Strongly Disagree, D = Disagree, A = Agree, SA = Strongly Agree
SD D A 8SA 25, I rely on PERT heavily.

SD D A SA 26. I find PERT an interference with the discharge of my .
daily duties.

SDO D A ©SA 27. The PSC gives me as a teacher, a chance to be heard by
‘ the school administration.

SD D A SA 28. The PSC makes it easier for Haaren teachers and students
to adjust to each other.

SD D A SA 29, Faculty turnover is being lessened by PSC.
SD D A SA 30. Faculty turnover is increasing because of PSC.

SD D A SA 31. A Professional Services Center is needed at Haaren
High School.

SD D A SA 32, A new and evolving curriculum is needed at Haaren
: High School, ' -

SD D & SA 33. Curriculum should be developed by individuals working
independently rather than by group process.

Future empleoyability in many arcas demands more emphasis
upon basic subjects such as algebra and the ability to
read a textbook profitably. From this reference point,
please conzider the following statements:

Y

L e .

SO D A SA 34. Curricula still need to be developed which will motivate
and enable non~college~bound students to master basic
subjects such as matheratics.

SD D A SA 35, Haaren students "give up" because they have trouble
' ) even reading textbooks.

SD D A SA 36. There should be programs of intzrest for students
who have not mastered a unit of the curriculum so that
they may be "retaiied" for remediation which uses
parallel but alternate material.

SD D A SA 37. Programs which use selected students to tutor other

students who need remediation are effective with boys
like those who attend Haaren.

3t
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Circle one: SD = Strongly Diaagfee, D = Disagree, A = Agree, SA = Strongly Agree

SD D A SA 38. The decision to use PSC developed curriculum has been'
completely voluntary on the part of each teacher.,

I use it and would like schediilel opportunity to discuss

it with
SD D A SA 39.4 Its Qeveloper
SD D A SA 40, oOther teachers who uge it.
5D D A SA 41, 1Its developers and other teachars who use it in conference
SD D A SA 42. I would use PSC curriculum if I had an opportunity to

discuss it fully with its developer(s).

SD D A SA 43. At least 5 periods a term should be allotted for PSC
' curriculum discussion.

SD D A SA 44, I would like to see the development of a correlated
curriculum for example in social{studies and English,

SD D A SA 45. PSC curriculum would be improved if teachers could "tell )
someone" that it is "too hard," "too easy" for students
or in sume other way does not meet their needs.

SD ‘D A SA 46. The form of PSC curriculum is good and I probably could
uge it if the content was different.

47. PSC curriculum would be good if




The items which appear below pertain only to the Video Guided Self Analysis
and Video Self-Evaluation Components. Replies from non-participants will be
extremely helpful as well as those from participants. -

I did not participate in these programs.

I would like to participate in the video self evaluation program
in 1973-4

the year after or another year

never

1

My participation was
entirely voluntary .
mostly voluntary

not completely voluntary
coerced

i

My role was
video taping other teachers
to be video taped in my classroom



Circle one:

SD D A
SD D A
SO D A
SO D A
SD b A
SD D A
SD D A
SD D A
SO D A
SD D A
SO D A
SD D A
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SD = Strongly Disagree, D = Disagree, A = Agree, SA = Strongly Agree

SA

SA

SA

SA

SA

SA

SA

SA

SA

SA

Sa

SA

. Video tape can enable a teacher ..

48.

49.

50.

51-80

€.

52.

53.

54.

55.

to see what students are doing when one is actively
involved in giving a lesson such as: writing with the
left hand but holding his bock-.as though he uses his right.

to see things about students which can escape notice when
one is actively involved in giving a lesson such as:
writing with the left hand but holding his book as though
he uses his right. . o

4
The more experience you have with video-tape of your
lessons the more it can aid you.

The technological skill of the video-~tape opemator in
selecting where to play the camera at different parts
of a lesson can make or break the usefulness of the
medium for the teacher.

For example: The camera should not play at random but
should focus on teacher-presentation and then immediately
sn pupil gestural and oral response.

The angle shots are of utmost importance, A great
variety is necessary of left, right angles and close-up
shots.

There can be an emphasis on favorable or unfavorable
aspects of the class reaction to the lesson.

The sound quality can enhance or impede the usefulness
of the video-tape in teacher self-evaluation.

It is not possible to video-tape an.orhinary classroom
lesson. One must plan and design the lesson with the
technicians in terms of the camera just as a script
writer plans for the medium.

Knowledge of lesson planning in terms of the video
camera will become a ''second nature" gkill with
sufficient experience.

If lesson planning in terms of the video~tape became
a skill with experience, the. device would be a help to the
teacher. in- reaching students more meaningfully.

As compared with the more traditional classroom
observacion by 8 supervisor, video-tape i8s not as
helpful in fimproving classroom skills,



Circle one:

SD D A
SD D A
SD D A
SsD D A
SD D A
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SD = Strongly Disagree, D = Disagree, A = Agree, SA = Strongly Agree

SA
SA

SA
SA

SA

56.
57.

58.

59.

60. -

Video tape.
Changes student behavior more (they are not the same).

Changes the teacher more (the teacher is not the same),

The first time one's lesson is video-taped can be very
upsetting,

The self-consciousness of the teacher diminishes with
exposure,

One always worries about the image cne is projecting
which the camera picks up.
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“ SA = Strongly Diragree, A = Strongly Agree, D = Disagree, SD = Stroazly Disazree , IR = No Resporze, N = Totel

]

SA A

D

{

SD

NR

N

ls The PSC curriculum package

S 8

3

2

5

21

in my subject area is easy

to follow with my students.

—

{. is ¢ helpful supplement

21

to the curriculum I have |

_ developed for my students.

. is a 'com.plet.e package, whizh

21

with a few modifications of

mine meets the needs of my

students,

e 18 more suitable for students

21

-
at Haaren than curriculum {

|l packages I have :previously

seen,

The PSC curr-ic-d.lm package has

21

improved attendance in

"ny classes,

FORM NO. 1127 GOLDSMITH BROS . N. Y. 10038 (2:12) 267-79C0
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SA = Strongls; Azree, A = Agree, D = DIisagree, SD = Strongly D

segree, MR = ¥ Ranpouse, I = Totul

NR

bi]

'}6. I‘M:t:endlnce in my classes

13

21

frbetter 1f 1 do not use any

o? the PSC curriculum.

—

7. To .develop .8yllabl such as was

21

I— o
done under the zuspicesof -the.

(A4

Psrtenchers should have special

| training specifically in -

. curriculum development .

P - e -
- e s e

8. Under the PSC curriculum package,

21

s

teachera should be freed from l

lt:hei.r other assigmments on a |

—
full-time besig .

9. | & place should be provided

21

which is completely away from

'the school bud.lding itself.

10. Teachers who develop curriculum
J————

21

ghould be selected on the l'll

‘:', ‘.)a;i.e of their cowpetence in the

“aru; in which they teach.
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' wiiie
" SA = Strormly Acree, A = Agree, D = Disegree, 5D = Strengly Disagree, IR = '~ J:rpoase, = Total
“ l SA | A ‘ p |5P MR | oy
Tii', ' Teachers who develop 2 9 5 3 2 1
‘ curriculum should be selected! .
‘ Irfrﬂﬂ among those who voluntee;:.
12, Teachers who develop curriculum 1 3 9 5 3 21
" ] ehould be picked on the basis
_:o} availability without reg;:é )
!{o special qualification 80 {l
_ tkat there is democratic rotation
‘l‘r“d there 18 input to syllabi g
_f’rgm a variety of teachers. !l
13, || teachers who developed the
) were largely selected: '
. a., because of their subject 0 8 2 1 10 21,
. i area competence
bl.F because they were availabhi 2 | 9 2 0 8 21
¢. because they volunieered || 2 9 0 9 21
. other ‘ e | 1 0o |17 |2
Comment: )
© 14, I am aware that the PSC
" curriculum materials are N - ¢
ayailable for teacher use in
8., College Bound writing skilla 5 11 | 0 0 5 |2
b. c'_rareers Mini-School 'Exploration'® 3 5 1 0 12 21
o x Career Arsas' | 1 7 1 0 12 21
" ¢. Careers Science 2 8 1 0 10 21
. d, HCareers Math 0 "9 1 0 11 21
E{f'd. Aviation Related Science 0 1 0 0 16 .21
. £. " Mudio-visuel _shop 1 710 1 11z Ix
8 "conege Bound Sequential Reading 1 7 ° : 12 I 21
b, "Basic Automotive i” 0 4 | 3 0 |14 21
PORM NO. 1127 GOLDSMITH BROS.. N. Y. 10038 (2112) 267-7900
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SA = Styov~lv Acysa, A = Lroe, D = Diragroe, S) = Stron:ly Disagzras, IR = ITd> Reosooure, U = Total
_ 4 - by (%) - - ? - b

‘ SA A [ D sD | ¥R | ¥
. .16, 1i. ESL English 3 /e | oo | 12]21 .
- | 3. careers English 0 7 1 0 13 | 21
[ %. M0 - coop Enslish 1 |5 '3 | o | 12|2n
|| 1. Seafor Science 0 |2 |3 o |12
=, ESL Career Guidance Program 2 2 2 0 15 | 21
| n. MO - COOP Related Tech 0 3 3 0 15 | 21
|_o. Shaft Social Studies 0 5 2 0 14 |21
p. Avigtion Related Tech 0 6 3 0 12 | 21
q. Careers Social Studies 2 4 2 0 13 | 21
£, Automotive Social Studies o |3 13 ]o 15|21
8. Senior English 0 4 3 0 14 |21
t. .Senior Social Studies 0 3 3 0 15 | 21
;_ 15. There has been feedback to 1 7 2 3 g8 | 21 -
. Hleurriculum developers from
- teachers who used the curriculum
in the fall semester, 1972-73.,
(; Plegggiindicate the subject areaﬂ
1n which you know feedback hJL
occurred.
16. School session time can be 7 10 2 0 2 |21
| _arranged for feedback from .
. teachers to curriculum developers.
17. There is a tegularized;p;ovigion
for feedback from | 0 1 8 7 3 21
teachers to curriculun develope;n.
{
i " -
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1

ke * . "~ - - M
Sh = Stwo=-d Sovar, A = Svrae, D o= Dizacvres, 8D = Strenc), Diingrea, IR w2 Drzpong2, No= Total

SA| A | D SO | m|

FRYAN dv

. 18!34;he'time provided for this
' feedback is adequate for

curriculum users to

a. confer with each cther 2

b. confer with curriculum | ) 0 1 5 8 7 21

N
-}
-]

developers

19. Space is provided for curricu

Lgserl to confer
- P

a. with each other 4 7 3 3 4 21
%. with curriculum developer:

[
w
&

21

- 20, The curriculun which hag bee

( b developed has been used by me|

'
-

I =
a. and I have recommended some : f

modifications 2 8 3 0 8 21
b. these recommendations were .

regarded seriously 0 | & 2 2_ |13 21
c. the curricﬁium incorporating ’ :

modifications is now s 1 1 3 0 |16 21
being tried out by gomeone else

|

21, The syllabi which have dbeen
i

developed in my subject area(s)

2re practicable and suitable for 4 5 2 3 7 21
— 1)
the intercsts of High School
1
students in that they do not

]
ILconsist of material which is

Tt

redundant of junior high school,

FORM NO. 1127 GOLDSMITH BRO® . N Y 10018 (2°12) 467~7900
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SA = Stronsly Aorze. A = L=ran. D = Disasree, 3D = Stronly Disagres. KR = No Regnonse, N = Total

SA A D sD IRl

! 22, There is an attempt made to 0 5 ) 1 12 21

correlate the syllabi whichii

“PSC 18 developing with shop courses. '

‘.23. There is sufficient correlation ' 0 3 3 1 14 21

of the PSC gyllabi with ’

relevant shop courses,

24, Femiliarity with PZRT has 0| 4| 23 [12]|2a

et

e/ | been of help to me in dis-

charging my daily duties.

25, I rely on PERT heavily. . .. | 0 3 2 4 12 21

26. I find PERT an interference

with the dischz2.ge ci my 2 ) 5 1 13 21

iLdzity duties.
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«vii-
SA = Stron-ly Acree, A = Aoree, D = Dizerree, SD = 8tro.usly Disa-ree. IR = 1> Rasnonsa) I = Total
SA A D ‘SD m I
_ 27, The PSC gives me as a teacher, 1 5 7 4 1 21
a chance to_be heard bdy !
the school administration.
28, The PSC makes it easier for
Haaren teachers and students 0 5 4 4 8 21
to adjust to each pther.
29, Faculty turnover is being .
E;] lessened by PSC. 0 2 7 4 8 21
30. Faculty turnover is 1ncreasigé 1 1 6 3 10 21
because of psc,
31. A Professional Services Center
18 necded at Haaren 10 8 4] 0 3 21
{ - High School.,

VORM NO. 1127 GOLDSMITH BROS. N Y. 10038 {2'12) 267-7300
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i 32,

-

33.

3

ey

E

Future employability in many areas
dlelrmanda more emphasis upon baslilc

. |ubjecta such as algebra and the
ability to read a ‘textboek profitably.
h;om this reference point, pleaae

co

34,

'lubjects such as matheratics.

1
35, Haaren students "zive u(.»"'; .

Q

-viii-

i e e s ™

) WO

Shtrou-ly

Aree, A = A

u 1y Dizanrance,

R = > Resnouse, T

= Totel

SA| A

D

SD

R |" H

A nev and evolving curriculum

9 8

1

18 needed at Haaren

High School.

Curriculum should be devaloped

'_by individuals wocking

'i.ndependently rather than by

group process.

l

aider the following statement '!':

Curricula still need to be

«lieveloped which will motiv'at:eI

10 9

Lu:d enable non-~college-bound|

students to master basic f

T

r—
because they have trouble

aven resding textbooks,

FORM NO. 1127 GOLDSMITH BROS . N Y. 10038 (2112) 267-7900
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Il ho= Stronzly Acrze, A = Asree, D = Disacree, 8D = Stroarly Disazroe, 1R = o Rzsparse, Il = Total

. " . . SA A D SD IR N
PPN | sosareeseen — = ; —
. 36, There should be programs of 9 8 0 0 4 21
interest for students who have not .
- —

ﬁls:ered a unit of the curriculum

IO that they may be "retained"

n
_for remediaiion which uses

parallel but alternate wmaterial,

37. Programs which use selected

students to tutor other 3 9 3 1 5 21

ltudents who need rcmediation

are effective with boys

ke those who attend Haaven.

38. The decisior to use PSC daveloped

i‘ curriculum has been comple:ely 2 8 4 3 4 21

volun:ary on the part of each

:eacher.

I use it and would like schcduld
opportunity to discuss it with

39. 1Its developer i 6 4 0 Y 11 21

rd

40, Other teachers who use it. - 7 7 0 0 7 21

SORM NO, 1127 GOLOSMITH BRDS . N Y 10018 (2112) 267-7900
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SA = Stryirle Avrea, A = A-rec, D = Disacree, SD = Stroisly Disryorc.. 32 = Ko ‘Response, N = Tntal

) . sA| A D |sp | on

e :
:E iy 41, Its developers and otheé ' 6 5 0 0 10 21

I i
teachers who use it in conference

i 42, 1 would use PSC curriculum 11
1 had an opportunity to discuss 5 7 0 0 9 21

I
it fully with its developer(s).

43. At least 5 periods a term ' 7 9 2 {0 3 1 21
. | should be allotted for PSC

L urriculum discussion.

R S U S ORI U

J

44, 1 would like to see theJ: * 6 5 0 1 7 a1
'development of a correlated -

c&triculum for example in social . -

i studies and English. ol

-

Pt —ea

45, PSC curriculum would be 1mproved

1f teachers could "tell someone" 7 8 2 0 4 21

that it is "too hard," "too easy"

. i
. for students or in some other vay

! i
doea not meet their needs. !

| |
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NP = Did not Participate, P = Was Video-faped in classroom, OP = Video-taped ether teachers

caae s meaberm st o e sl e

-xXi-

1

I

————

146, The form of PSC

SA = Strongly Agree, A = Agree, D = Disagree, SD = Strongly Disagree, NR = No Response, N = Total

—

SA~

A

D

SDh

NR

N

1

5

3

0

12

21

curriculum 18 good and I

probably could use it if the

content was different.

47, PSC curriculum would be

15

good {f (see text, p, 19

for write-ins)

48, Video tape can enable a

]l teacher to see what students

]
are doing when one is writin

on blackboard such as:

writing with the left hand bdt

T
I

 holding his hook aa though he

tuses his right, !
NP

P

OP

[|49. _to see things about

students which can escape notice

|
when one is actively involved

in

writing on the blackboard gi{ing

i
4 lesson such as: writing with

the lefr hgusl_.b.us_hﬁldins_’lig
S 1

book as though he uyses his r‘zht-

RP -

P

12

oP

PORM NO. 1127 GOLDSMITH BROS N Y. 10036 (212) 267-7900
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NP = Did Not Participate, P = Was video-teped in clessroom, OP = Video-teped other teachers

. ) Gi= Strongly Azree, A = Agreec, U = Disagree, 5D = Straazly Disacree, ¥R = No Rospouse, N = Total

SA A D sD IR N

st it
{_ ’ 50. The more experience you have

il

‘_with video-tape of your 4

lessons the more it can aid you,

il 2 ol o 0 6 8
P . . 6 ) 0 Q 0 12
QP 1 1
- 51-a., The technological skill of
rthe video-tape operator in ﬂl
selecting where to play theif
camera at different parts l‘ t

crel
of a lesson can meke or break

T

the usefulness of the i

ned"im': for the teacher, i

R

P 2 2 | o 0 4 8
P : do4 6 | 1 ) 112 ;
- OP \ 1 L

)%
b. For example: The camera shouid_

It L
not play at random but should!

w

focus on t - I
£ eacher presentat}_o_n_.*k

Loy
and then immediately su pupil
i

‘gestural and oral response.

Ry ) 2 2 0 G % 8

¥ 4 6 | 1 0 1 |12
oF 1 N

c. The angle shots are of utmost

“mportuﬁ e, & great variety

is necessary of left, right

angles aid close-up shots.

¥ 1 0 |0 0 7 8
ok 4 5 1 0 2 112 ‘
OP ’ 1 1
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N T -xid- -
. L LT
NP = Did Not'Participat-z, P = Was viden-taped ir clacsrowm, OP = Video-taped other teachers

SA = Stronszly dvree, A = Aeree, T = Disuarren, 3D = S4r: v Disesrar. WR = N Respoase, I = Total

SA A D | SD 'R n l ‘ 1
d. There can be an emphasis oxlx[ "
Y favorable or unfavorable

aspects of the class reac_tiot!
_.!-‘?_,,‘F_}l‘i. lesson.

—_ 1 2 0 0 ) 8

P . 3 0 0. 2 12

opP 1 1

e. The sound quality can enhantée

| i
or impede the usefulness i

of the video-tape in teacher]

gelf-evaluation, ‘
e 1 0 0 4 8
P 7 4 0 0 1 12
oP ! 1
- |
.12". It is uot possible to I' .
S\.,-' video-tape an ordinary classroo’m
leuon. Oune wuet plan and deaion
the lesson with the tpchnicial;xs s
13 terms of the camera just as a
lcript writer plans for the medium.
i - 1 0 1 8
P : i la g |12
oP 1 1
£3. Knowledge of lesson plann:l‘rlxg
nin terms of the video camera | i

vill become a ''sccond nature"

_L

Ir
skill with gufficient experiencc{:.
= 0 0 1 0 7 8
oP N : ’
PORM NG, 1127 GOLOSMITH BROS . N ¥ 10018 (212) 287-7%0 —
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Video-tep2d other teachers
= Total

P = Did ¥ot Pavticipate, P = ¥Was video-taped in classroom, CP =
SA = Stroncly Asree, A = Agres, D = Dis:igree, Sh = Strna_ly Disairee,
SAlA D |SD | R R

IR = llo Rasvonzz, N

it Sl;. If lesson planning in tenls

of the video~-tape became a sk:.ll

w:lt:h experience, the device would
be a help to the gescher.in’ ”

reaching students more meaningfully. .

R o1 o o | 7|

P : 2 |5 2 Lo |3 |12

op 1

55. As compared with the more
tuditional classroom observation

by a supervisor, video-tape is not as

helpful in improving classroom skills. ‘

NP 0 1
P

op 1

12

N
w

56. Changes student behavior ||
‘mr_e {they are not the same) .I
i 3 [4) 0 4 8

o~
{

-
ol

P ' .
0P ' T

*
~
~N
o
&

Changes the teacher more |

57.
L
(the teacher is not the same) |

. 2 1

12
= .
0P 1

=
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NP = Did Mot Ferticipate, F = Was video-taped in classroom, OP = Video-tgpcd other teachers

' }; §4 = Stroroly Aoree, A = Asree, D = Disazree, SD = Stronsly Disagree, NR = No Response, N =-Total

L SA| A D [8D | .x ¥

Sg. The first time one's lesson

1s video-taped can be very

upsetting.
p : 1 3 () 0 4 8
P _ 1 3 v 0 1 12

il 1 1

.‘.~

9, The self—consciousnesa of.
the teacher diminishes with_i

exposure,
P : 1 11 1 0 5 8
P 2 9 (+] 0 1 12
OP 1 1

60. One alvays worries about the

i image one is projecting
which the camera picks up.
1P 1 1 2 0 & 8
. P 1 6 4 0 1 12
oP 1 1
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